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This document tells you what you need to do to deliver the qualification:
	Area
	Description

	Qualification aim
	This qualification aims to provide learners who are new or aspiring adult social care managers with the knowledge required to carry out their role effectively in the workplace and progress in their career.  

	Who is the qualification for?
	This qualification has been specifically developed for learners in Northern Ireland.   The qualification provides essential knowledge about adult social care as well as leadership and management.  Learners taking this qualification will extend their knowledge base so that they become more effective as leaders and managers in their current roles as well as preparing them for career progression within the adult social care sector.

	Benefits for individuals 
	Develops a greater understanding of key leadership and management issues within an adult social care setting 
Equips them to progress into the next role within the sector
Increases their confidence and effectiveness within the adult social care sector 
Allows them to attain a qualification developed in collaboration with the Northern Ireland Social Care Council (NISCC), and further education and social care sectors in Northern Ireland

	Benefits for employers and educators
	Helps to develop the management team and gain knowledge in areas including safeguarding and protection, governance and regulation, supervision, performance management and person-centre outcomes-based practice
Enhances individuals knowledge of key leadership and management issues within an adult social care setting
Staff become more confident and knowledgeable in their leadership and management of teams in the workplace

	What opportunities for progression are there?
	This qualification will provide progression opportunities to other qualifications such as: 
City & Guilds Level 4 Diploma in Adult Care (Northern Ireland) 
City & Guilds Level 5 Diploma in Leadership for Health and Social Care Services (Adults’ Management) Wales and Northern Ireland
City & Guilds Level 5 Diploma in Leadership for Health and Social Care Services (Adults’ Residential Management) Wales and Northern Ireland
City & Guilds Level 5 Award, Certificate or Diploma in Leadership and Management.






















Structure
To achieve the City & Guilds Level 4 Certificate in Principles of Leadership and Management for Adult Social Care learners must complete 10 mandatory units, achieving 23 credits overall.

	City & Guilds Level 4 Certificate in Principles of Leadership and Management for Adult Social Care

	UAN
	ILM unit number
	Unit title
	Level
	Credit Value
	GLH

	Mandatory Units

	J/616/6548
	8806-400
	Leadership, Management and Team Work in Adult Social Care
	4
	2
	12

	L/616/6549
	8806-401
	Governance, Regulation and Service Improvement in Adult Social Care
	4
	3
	18

	F/616/6550
	8806-402
	Communication and Information Management in Adult Social Care
	4
	2
	12

	J/616/6551
	8806-403
	Partnership Working in Adult Social Care
	4
	2
	12

	L/616/6552
	8806-404
	Continuous Improvement and Innovation in Adult Social Care
	4
	2
	12

	R/616/6553
	8806-405
	Personal and Professional Development in Adult Social Care
	4
	2
	12

	Y/616/6554
	8806-406
	Supervision and Performance Management in Adult Social Care
	4
	2
	12

	D/616/6555
	8806-407
	Resource Management in Adult Social Care
	4
	2
	12

	H/616/6556
	8806-408
	Safeguarding and Protection in Adult Social Care
	4
	3
	18

	K/616/6557
	8806-500
	Person-Centred Outcomes-Based Practice in Adult Social Care
	5
	3
	18





Total qualification time (TQT)
Total Qualification Time (TQT) is the number of notional hours which represents an estimate of the total amount of time that could reasonably be expected for a learner to achieve and demonstrate the achievement of the level of attainment necessary for the award of a qualification.
TQT is comprised of the following two elements:
1. the number of hours which an awarding organisation has assigned to a qualification for guided learning, and
2. an estimate of the number of hours a learner will reasonably be likely to spend in preparation, study or any other form of participation in education or training, including assessment, which takes place as directed by – but, unlike guided learning, not under the immediate guidance or supervision of – a Lecturer, Supervisor, Tutor or other, appropriate provider of education or training.
Extract from: Ofqual, Total Qualification Time Criteria for All Qualifications, Section 1.8

	Title and level
	GLH
	TQT
	Credit

	City & Guilds Level 4 Certificate in Principles of Leadership and Management for Adult Social Care
	138
	230
	23
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Approval
Centres must ensure they are approved by ILM to offer this qualification before commencing delivery. Centres must submit a learner journey plan (formerly known as a scheme of work), lesson plans etc. Once approved, the qualification will be listed on a Centre’s Walled Garden Catalogue. Centres should liaise with their Business Development Manager to obtain add-on approval.
Resource requirements
Occupational competence requirements
Centres must demonstrate that staff who are actively involved in the delivery of the qualification meet the occupational competence requirements determined by ILM. It is also the Centre’s responsibility to inform ILM of any changes to staffing by completing and returning a Centre Update Form (CUF). A curriculum vitae (CV) should be available for review by the Quality & Compliance Manager (QCM)/External Verifier (EV) if requested. Centres are responsible for updating the Centre Staffing Matrix.
Evidence of occupational competence
ILM qualifications are derived from the Regulated Qualifications Framework (RQF) Level Descriptors and are designed to develop learner’s knowledge, understanding and skills which are then assessed through a range of work related assessments. 
Centre Tutors, Assessors and Internal Verifiers are therefore required as a team to have a combination of appropriate competences in learning, assessment and internal quality assurance methodologies. This must be underpinned by knowledge and experience of leadership, management and team skills within an education environment. This should be relevant to the qualifications being delivered and the learners undertaking them. 
Centre staff will only be expected to meet a range of evidence indicators. The table below shows the occupational competence requirements of Tutors, Internal Verifiers and/or Assessors.

	Tutor occupational competence requirements
	Evidence indicators

	Relevant and sufficient occupational experience appropriate to the level and breadth of subject areas of the qualification units for which the Centre is approved.
	Current (within the last three years), credible expertise in management and leadership in an adult social care setting relevant to the level(s)/units they are assessing or verifying. 

	A thorough knowledge and understanding of the subject areas appropriate to the level, breadth and content of the qualification units for which the Centre is approved.
	Qualifications in Adult Social Care at Level 4 or above or
Substantial experience, knowledge and understanding of leadership and management within an adult social care setting  

	Continuing Professional Development.
	Evidence of participation over the past three years in Continuing Professional Development (CPD) to maintain their knowledge and keep themselves up-to-date with developments in management and leadership practice within an adult social care setting.
Desirable but not essential to have membership of a professional institute or association appropriate to the level and subject area of the qualification.
Show evidence of participation in CPD in relation to training and learning over the past three years relevant to the level and subject area of the qualification.

	Knowledge, understanding and application of a range of teaching and learning methodologies relevant to the level and subject area of the qualification units for which the Centre is approved.
	Hold a valid and recognized teaching/training qualification or
Show evidence of current (within the last three years) experience of delivering training appropriate and relevant to the level and subject area of the qualification units.
If assessing only with no delivery or training responsibilities, hold a valid and recognised assessor qualification or
Show evidence of current (within the last three years) experience of assessing appropriate and relevant to the level and subject area of the qualification units.

	Knowledge of ILM learning and assessment processes.
	Previous experience of delivery of ILM qualification(s) appropriate to the level and subject area of the qualification or
Knowledge of the RQF (or Qualifications and Credit Framework (QCF)) and level descriptors appropriate to the level of the qualification.



	Internal Verifier and/or Centre Assessor occupational competence requirements
	Evidence indicators

	Relevant and sufficient occupational experience appropriate to the level and breadth of subject areas of the qualification units for which the Centre is approved.
	Current (within the last three years), credible expertise in management and leadership within an adult social care setting relevant to the level(s)/units they are assessing or verifying. 

	A thorough knowledge and understanding of the subject areas appropriate to the level, breadth and content of the qualification units for which the Centre is approved.
	Qualifications in Adult Social Care  at Level 4 or above or
Substantial experience, knowledge and understanding of leadership and management within an adult social care setting 

	Continuing Professional Development.
	Evidence of participation over the past three years in Continuing Professional Development (CPD) to maintain their knowledge and keep themselves up-to-date with developments in management and leadership practice within an adult social care setting.
Desirable but not essential to have membership of a professional institute or association appropriate to the level and subject area of the qualification.
Show evidence of participation in CPD in relation to training and learning over the past three years relevant to the level and subject area of the qualification.

	Knowledge, understanding and application of a range of assessment and/or internal quality assurance methodologies relevant to the level and subject area of the qualification units for which the Centre is approved.
	Demonstrate clear and sufficient evidence of current (within the last three years) experience of assessment and/internal verification appropriate and relevant to the level and subject area of the qualification.
Have a relevant qualification in assessment and/or internal quality assurance (eg TAQA or equivalent) or
Show evidence of current (within the last three years) experience of assessing and internal verification appropriate and relevant to the level and subject area of the qualification units.

	Knowledge of ILM learning and assessment processes.
	Previous experience of delivery of ILM qualification(s) appropriate to the level and subject area of the qualification or
Knowledge of the RQF (or Qualifications and Credit Framework (QCF)) and level descriptors appropriate to the level of the qualification.



Learner entry requirements
ILM has not set any entry requirements for this qualification however Centres must ensure that learners are in a position to meet the assessment demands of the qualification, which are work-based and reflective in nature. 

Age restrictions
ILM cannot accept any registrations for learners under 18 as this qualification is not approved for under 18s.
Time constraints
Qualification registration is valid for three years.
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Initial assessment 
An initial assessment of each learner should be made before the start of their programme to identify:
if the learner has any specific training needs
support and guidance they may need when working towards their qualification
any previous, relevant qualifications or learning where Recognition of Prior Learning can be applied
the appropriate type and level of qualification.
Centres are required to demonstrate commitment to equal opportunities when recruiting candidates. The Customer Handbook gives guidance in making arrangements for learners requiring reasonable adjustments or special considerations in respect of assessment. This should be done as early as possible in the programme and needs to be approved by ILM before implementation.
Induction
Each programme must start with a short induction of at least two hours and should include written information for learners covering:
An outline of the qualification and the related learner support available.
The aim of the City & Guilds Level 4 Certificate in Principles of Leadership and Management for Adult Social Care.
Expectations of, and benefits to, the individual and where relevant, their employer.
Format of the programme – content, hours, attendance, delivery methods, etc.
The assessment requirements, including assessment criteria.
Roles and responsibilities of Centre staff, learners and ILM.
Learning and study skills, including reference to use of library, internet and any open or online learning to be used.
Information on tutorial support, advice and guidance, equal opportunities, appeals procedures, authenticity and plagiarism, collusion and cheating.
The Institute of Leadership & Management studying membership and benefits.
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Summary of assessment methods
The qualification contains ten mandatory knowledge units that are assessed internally and subject to internal and external verification:
	Unit number
		Unit title	
	Assessment method
	Mandatory / Optional

	8806-400
	Leadership, Management and Team Work in Adult Social Care
	Portfolio of evidence
Centre assessed
	Mandatory

	8806-401
	Governance, Regulation and Service Improvement in Adult Social Care
	Portfolio of evidence
Centre assessed
	Mandatory

	8806-402
	Communication and Information Management in Adult Social Care
	Portfolio of evidence
Centre assessed
	Mandatory

	8806-403
	Partnership Working in Adult Social Care
	Portfolio of evidence
Centre assessed
	Mandatory 

	8806-404
	Continuous Improvement and Innovation in Adult Social Care
	Portfolio of evidence
Centre assessed
	Mandatory 

	8806-405
	Personal and Professional Development in Adult Social Care
	Portfolio of evidence
Centre assessed
	Mandatory 

	8806-406
	Supervision and Performance Management in Adult Social Care
	Portfolio of evidence
Centre assessed
	Mandatory 

	8806-407
	Resource Management in Adult Social Care
	Portfolio of evidence
Centre assessed
	Mandatory 

	8806-408
	Safeguarding and Protection in Adult Social Care
	Portfolio of evidence
Centre assessed
	Mandatory 

	8806-500
	Person-Centred Outcomes-Based Practice in Adult Social Care
	Portfolio of evidence
Centre assessed
	Mandatory 





Grading
Learners meeting the required standard for each of the 10 units will receive the grade of a pass for the qualification.  Learners who do not meet the required standard for one or more units will receive the grade of refer.  
Assessment Principles
This knowledge based qualification must be assessed with reference to the Assessment Principles for knowledge assessments developed by Skills for Care & Development (SfC&D) and to complement the Council for the Curriculum Examinations and Assessment (CCEA) requirements:  
· Learners must be registered with the Awarding Organisation before formal assessment commences and Centres must register their learners within eight weeks of the start of the programme as detailed in the ILM Administration and Invoicing Policy.
· Assessors must be able to evidence and justify the assessment decisions that they have made
· Where the assessor is not occupationally competent in a specialist area, expert witnesses can be used where they have occupational expertise in the specialist area. The use of expert witnesses should be determined and agreed by the assessor, in line with internal quality assurance arrangements and Awarding Organisation requirements for assessment of units within the qualification and the sector. The assessor remains responsible for the final assessment decision
· Assessment decisions must rest with an occupationally competent and experienced assessor. It is recommended that the assessor also has an assessor qualification but this is not mandatory. A robust countersigning strategy must be in place that supports and validates assessment decisions made by as yet unqualified or inexperienced assessors, until the point where they meet competency requirements. 
· Assessment of knowledge based learning outcomes:
· may take place in or outside of a real work environment
· must be made by an occupationally qualified and/or knowledgeable assessor
· must be robust, reliable, valid and current; any assessment evidence using pre-set automated tests, including e-assessment portfolios, must meet these requirements and can only contribute to overall decisions made by the assessor 
· It is the responsibility of the Awarding Organisation to ensure that those involved in assessment can demonstrate their continuing professional development, up to date skills, knowledge and understanding of practice at or above the level of the unit
· Regardless of the form of recording used for assessment evidence, the guiding principle must be that evidence gathered for assessment must comply with policy and legal requirements in relation to confidentiality and data protection. Information collected must be traceable for internal and external verification purposes. Additionally assessors must ensure they are satisfied the evidence presented is traceable, auditable and authenticated and meets assessment principles. 
Some excerpts taken from ‘Skills for Care and Development Assessment Principles’, March 2016
Assessment Strategy
The purpose of the assessment strategy for this qualification is to:
· provide robust, valid and reliable assessment
· ensure that the learner is able to meet all outcomes as defined in this specification
· link to the standards specified by Skills for Care and Development Sector Skills Council
Internal Assessment
All units in this qualification are internally assessed by the Centre and subject to internal and external standards verification.
To achieve this qualification all units must be passed.
To pass each internally assessed unit the learner must: 
· satisfy all assessment criteria by providing sufficient and valid evidence
· demonstrate that the evidence is their own.
Assessment decisions can only be determined as competent (pass) or not yet competent (refer) and the only acceptable reason for a referral is a failure to meet one or more assessment criteria.
Portfolio-based assessment 
All units are assessed via a portfolio of evidence. Centres can choose the way evidence is gathered for each unit within the parameters provided and the assessment guidance for each unit. 
All assessments created by Centres must be valid, fit for purpose and based on the unit assessment criteria.
Types of evidence	
This qualification is composed of 10 knowledge based units. Centres can choose the way evidence is gathered to be included in the portfolio for each unit, as long as the methods chosen allow learners to produce valid, sufficient and reliable evidence of meeting the assessment criteria. A balance of evidence types need to be produced demonstrating learners’ competence.  Possible assessment methods include, but are not restricted to: 
· Written Assignment
· Management report
· Case Study
· Critical Incident Analysis
· Serious Case Reviews / Enquiries
· Oral Presentation
· Report
· Online discussion
· Seminar paper
· Learning log
· Professional discussion
· Project
It is recommended that learners undertaking this qualification are in an appropriate job role within an adult social care environment.  However, this does not preclude those who have attained appropriate qualifications and / or other experience relevant to adult social care, from undertaking this qualification.  An aim of this qualification is to support capable individuals to access career opportunities and progression pathways into management within adult social care.  
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Unit 400	Leadership, Management and Team Work in Adult Social Care 

	UAN:
	J/616/6548

	Level:
	Level 4

	Credit value:
	2

	GLH:
	12

	Relationship to Standard:
	SCDLMCE3 Lead and manage the quality of care service provision to meet legislative, regulatory, registration and inspection requirements

	Unit aim:
	This unit will provide learners with a knowledge of  leadership, management and team work within an adult social care setting


Learning outcome (LO 1)

The learner will:	

1 	Understand leadership and management within an adult social care setting 

Assessment criteria 

The learner can:

1.1 Define the concepts of ‘leadership’ and ‘management’
1.2 Explain why it is necessary to have the skill sets of both a leader and a manager in adult social care
1.3 Explain how and why leadership and management: 
· Styles 
· Skills 
may need to be adapted to address different situations 
	

Depth 

1.1 Concepts of both leadership and management in adult social care
1.2 The skills needed as a leader and as a manager and why managers in social care need both skill sets.
Leadership skills such as motivating delegating, positivity, trustworthiness, creativity, responsibility, commitment, flexibility.
Management skills such as problem solving and decision making, planning, delegation, internal communications, meeting management and managing yourself.
1.3 	How and why leadership and management styles and skills may need to be adapted to address different situations.
	  Reasons for regarding those using the service, their families and carers, as members of the team and ways to facilitate this co-production.


Assessment guidance 

To achieve Learning Outcome One the learner is required to define exactly what is meant by leadership and by management.

The learner is then required to provide an account of the skill sets of a leader and of a manager to explain why it is necessary to have both skill sets within an adult social care setting.

The final part of this learning outcome requires the learner to use an appropriate theory or model to explain how and why leadership and management styles and skills may need to be adapted to address two different situations 
	

Learning outcome (LO 2)

The learner will:

2	Understand team leadership and development in adult social care 

Assessment criteria 

The learner can:	

2.1	Describe the concept and distinctive features of a ‘team’ within an adult social care setting
2.2	Evaluate strategies for establishing a values-based culture and a commitment to continual learning and development in a team
2.3	Explain the benefits of a team approach to problem solving
2.4	Describe strategies for maintaining wellbeing, reducing stress and building the resilience of team members 
2.5	Explain how to assess team performance
	

Depth

2.1 		Key features of effective leadership and how these are applied and adapted for different teams.
		Patterns and stages in team development.
The different types of team and how service users and carers can be members of              teams.
2.2       Strategies for establishing a values-based culture and building commitment to a     values based vision for the service. 
	How to establish a culture of continual learning and development in the team and the importance of learning from experience.
   Methods of establishing trust, accountability and effective relationships within the   team.
2.3		How a team approach to problem solving can benefit the team, the organisation and those using its services.
2.4 		The importance of encouraging all team members to share skills, knowledge and ideas with each other.
		Strategies for maintaining wellbeing, reducing stress and building the resilience of team members.
		The ways to develop the team to address challenges that arise.
2.5		The ways to evaluate the effectiveness of team performance.   


Assessment guidance  

For Learning Outcome Two the learner is required to describe the concept of a ‘team’ and describe two distinctive features of a team within an adult social care setting. 

The learner is then required to evaluate two strategies to provide a conclusion(s) and/or recommendations as to their practicality in establishing a values-based culture and a commitment to continual learning and development in a team. 
The next part of the Learning Outcome requires the learner to provide an account of a team approach to problem solving to explain two benefits of this approach.

The learner is then required to evaluate one strategy to provide a conclusion or recommendations for each of the following:
· Maintaining wellbeing
· Reducing stress
· Building the resilience of team members

The final part of this learning outcome requires the learner to explain one method of evaluating the effectiveness of team performance.











Unit 401	Governance, Regulation and Service Improvement in Adult Social Care 

	UAN:
	L/616/6549

	Level:
	Level 4

	Credit value:
	3

	GLH:
	18

	Relationship to Standard:
	SCDHSC0434 - Lead practice for managing and disseminating records and reports

SCDHSC0450 - Develop risk management plans to promote independence in daily living 

SCDLMCB1 - Lead and manage practice that promotes the safeguarding of individuals 

SCDLMCB8 - Lead and manage provision of care services that supports the development of positive behaviour 

SCDLMCC1 - Lead and manage practice for health and safety in the work setting 

SCDLMCE3 Lead and manage the quality of care service provision to meet legislative, regulatory, registration and inspection requirements

SCDLMCE1 - Lead and manage effective communication systems and practice 

	Unit aim:
	This unit will provide learners with an understanding of governance, self-regulation and continuous service improvement within an adult social care setting


Learning outcome (LO 1)

The learner will:

1	Understand the legislative and policy context for governance and regulation of adult social care
Assessment criteria 

The learner can:

1.1 Outline current legislation and government policy that underpin the governance and    regulation of adult social care service provision
1.2 Outline regulatory standards that underpin best practice in service delivery
1.3 Outline the role of key regulatory and inspection bodies supporting adult social care services
1.4 Explain internal systems, including protocols, policies and procedures, that support governance and regulation
	
Depth

1.1 Legislation, supporting guidance, regional and national policies that underpin the delivery of adult social care. 
The impact of legislation, policy and key drivers on service provision.

1.2 	Key roles, remits and responsibilities in registered services including:
· The Registered Manager, including ‘fitness’ criteria
· The Nominated Individual / Manager.

1.3	The role of key regulatory and inspection bodies which have a remit for adult social care services (registered or non-registered facilities / services) and their application to the regional and local context of an identified service.  

1.4	Protocols in place, as well as the policies and procedures that support governance and regulation.  
Internal control mechanisms as well as externally mandated processes.  

	
Assessment guidance 

To achieve Learning Outcome One the learner is required to outline the key features of:
· Current legislation and government policy that underpin the governance and regulation of adult social care service provision
· Regulatory standards that underpin best practice in service delivery
· The role of key regulatory and inspection bodies supporting adult social care services.  

The final part of this Learning Outcome requires the learner to explain how internal systems work to support governance and regulation, and this explanation must include relevant protocols, policies and procedures.

Learning outcome (LO 2)

The learner will:

2 Understand regulatory and inspection processes 

Assessment criteria
 
The learner can:

2.1 Outline the types and purposes of inspections that occur within an adult social care service, including ways in which these are measured or graded
2.2 Explain own and others’ roles, responsibilities and accountabilities in relation to these inspection processes
2.3 Critically analyse key issues that have arisen from non-compliance with regulation standards 

Depth

2.1	The types and purposes of inspections that relate to the entire service or specific aspects of it, such as localised audits or inspections, unannounced / announced inspections; critical incident investigations, health and safety audits, and fire checks
2.2	The responsibilities of a manager with regard to the inspection process including:
· Who needs to be aware of and / or involved in the inspection process
· How to prepare for an inspection
· What is involved during an inspection and the information required
· The ways to address the outcome and impact of an inspection.
2.3  	The implications resulting from a non-compliance with relevant regulatory standards.


Assessment guidance 

For Learning Outcome Two the learner is required to outline the key features of the types and purposes of inspections that occur within an adult social care service. This outline must show the ways in which inspections are measured or graded.

The learner is then required to explain how own and others’ roles, responsibilities and accountabilities work in relation to these inspection processes.

To achieve the final part of this Learning Outcome, the learner is required to reference serious case reviews or other public enquiries to critically analyse key issues that have arisen from non-compliance with regulation standards and comment on their significance, causal relationships and impact.  


Learning outcome (LO 3)

The learner will:

3     	Understand systems for organisational continuous improvement within an adult social care setting
  	
Assessment criteria
 
The learner can:

3.1 Describe factors that may give rise to the need for service improvement and / or change
3.2 Explain the manager’s role in ensuring that concerns and complaints are addressed effectively
3.3 Evaluate strategies that support a positive culture of quality assurance / quality improvement / service improvement
3.4 Describe ways to measure and evaluate the outcomes of service improvement / change

Depth

3.1   	Continuous improvement within an adult social care setting including:
· Developing a culture that encourages all team members to take responsibility for quality, quality assurance and quality improvement
· How continuous improvement relates to:
· A culture of trust that values the views of all
· Lessons learned from incidents, accidents, errors and ‘near misses’
· Responding to concerns, complaints and whistle-blowing situations
· How a service can collect evidence on the quality and effectiveness of its processes, practices and protocols
· How to plan for the successful implementation of improvements to the service
· Being proactive in approach rather than reactive.
Factors that may give rise to the need for service improvement and / or change, including complaints and reluctance to address them, compliments, accidents / incidents / errors / near misses, inspection reports and recommendations, public enquiries; audits; media attention; changes in legislation, etc. 
3.2   	The management of concerns and complaints including:
· Regulatory requirements, codes of practice and guidance for managing concerns and complaints
· Why those using services may be reluctant to raise concerns or make complaints and ways to support them to do so
· Systems that help to ensure concerns and complaints are addressed effectively
· The manager’s role in supporting team members to deal with concerns and complaints.
3.3   		Co-production user involvement; whistleblowing; social & technological change, eg use of social media; government policy, new service direction and integration.
3.4   		Measuring outcomes of service provision, eg against planned outcomes, funding targets, feedback / audits and compliance variances. 
Outcomes based accountability mechanisms, eg the quantity and quality of the effect.



Assessment guidance 

To achieve Learning Outcome Three the learner is required to describe the principal features of two factors that may give rise to the need for service improvement and / or change.

The learner is then required to provide an account of the manager’s role in dealing with concerns and complaints to explain how both are addressed effectively.

The learner must then evaluate two strategies that support a positive culture of quality assurance, quality improvement and service improvement to provide conclusions as to how well each strategy works and to make recommendations as to what could be done to make each strategy work better. (Two or more strategies are sufficient to address the whole of this assessment criterion, i.e. there is no requirement for two strategies for each of quality assurance, quality improvement and service improvement.)

For the final part of this Learning Outcome, the learner is required to describe the principal features of two ways to measure and evaluate the outcomes of service improvement / change.


















Unit 402	Communication and Information Management in Adult Social Care 

	UAN:
	F/616/6550

	Level:
	Level 4

	Credit value:
	2

	GLH:
	12

	Relationship to Standard:
	SCDLMCE1 - Lead and manage effective communication systems and practice 

SCDHSC 0434 – Lead practice for managing and disseminating records and reports

	Unit aim:
	This unit will provide learners with a knowledge of communication and information management systems and processes within an adult social care setting


Learning outcome (LO 1)

The learner will:

1		Understand communication in managing adult social care services

Assessment criteria 

The learner can:

1.1 Analyse a range of communication skills required in managing adult social care services, including empathy and active listening
1.2 Explain why effective reporting and recording systems are fundamental to the management of adult social care services

Depth

1.1     Communication in managing care services including communication skills needed to develop effective relationships with teams, individuals, their relatives and others
The importance in communication of demonstrating:
· Empathy
· Active listening.
How communication can be adapted for different preferences, needs, contexts and situations.
	How communication skills can be used to resolve difficult situations.
1.2 The role of effective reporting and recording systems in supporting services and teams to achieve positive outcomes.


Assessment guidance  

To achieve Learning Outcome One the learner is required to analyse three communication skills required in managing adult social care services to determine their essential features and draw conclusions.

The learner is then required to provide an account of reporting and recording systems to explain why they are fundamental to the management of adult social care services in supporting services and teams to achieve positive outcomes 

Learning outcome (LO 2)

The learner will:

2	Understand systems for information management and effective information sharing 

Assessment criteria 

The learner can:

2.1 Explain the key requirements of information management systems and information governance principles
2.2 Analyse the issues and processes that must be addressed to ensure confidentiality and effective management of personal information
2.3 Analyse the consequences for the organisation and individuals if policies and procedures regarding the sharing of information are not implemented correctly  

Depth

2.1 Systems for information management including:
· The features and purpose of information management systems in care services
· Legal requirements relating to gathering, storing and sharing information
· The meaning and importance of information governance principles
· How to evaluate information management systems and identify improvements or alternative approaches.
Information sharing protocols between organisations and their role in supporting continuity of care and positive outcomes for individuals.

2.2 	Legal and ethical issues that can arise in relation to confidentiality and ways to address these.
	Processes for gaining consent to share an individual’s personal information.

2.3	The potentially damaging consequences of failure to share information correctly.
	

Assessment guidance  

For Learning Outcome Two the learner is required to provide an account of how information management systems and information governance principles work in order to explain the key requirements of each.

The learner is then required to analyse and determine the essential features of the issues and processes that must be addressed to ensure confidentiality and effective management of personal information.  

The final part of this Learning Outcome requires the learner to analyse and draw conclusions on the consequences for the organisation and individuals if policies and procedures regarding the sharing of information are not implemented correctly. 






















	


Unit 403 	Partnership Working in Adult Social Care 

	UAN:
	J/616/6551

	Level:
	Level 4

	Credit value:
	2

	GLH:
	12

	Relationship to Standard:
	SCDLMCB4 Lead practice that involves key people to achieve positive outcomes 

SCDLMCD1 Lead and manage work with networks, communities, other professionals and organisations for care service provision 

	Unit aim:
	This unit will provide learners with an understanding of partnership working within an adult social care setting


Learning outcome (LO 1)

The learner will:

1	Understand partnership working with other agencies and professionals
 
Assessment criteria 

The learner can:

1.1 	Identify other agencies and professionals involved in partnership working 
1.2	Describe the features of effective partnership working 
1.3	Analyse how partnership working delivers better outcomes
	
	
Depth
		
1.1       The agencies and professionals that would work together within an adult social care  	setting.  

1.2       Key principles of partnership working, such as: 
· Openness, trust and honesty between partners
· Agreed shared goals and values
· Regular communication between partners
Key factors which support effective partnership working, such as:
· The aim of the partnership is agreed and understood by all the partners
· The partnership has clear and effective leadership
· The role of each partner is identified and clear to others in the partnership
· There is shared ownership of the partnership
· There are dedicated time and resources for the administration and operation of the partnership
· There is recognition of different organisational cultures within the partnership
· A supportive atmosphere exists within the partnership where suggestions, ideas and conflicts are addressed.

1.3    	How working with a range of people, organisations and community groups can         contribute to achieving positive outcomes for those using a service.


Assessment guidance  

To achieve Learning Outcome One the learner is required to identify other agencies and professionals that would be involved in partnership working.

The learner is then required to describe the principle features of effective partnership working. The descriptions must make it clear why the features selected are essential for effective partnership working.

The final part of this learning outcome requires the learner to analyse the essential features of partnership working to draw conclusions as to how partnership working delivers better outcomes.
Learning outcome (LO 2)

The learner will:

2	Understand how to manage the development of positive working relationships with individuals, families and/or carers

Assessment criteria 

The learner can:	

2.1	Explain strategies for establishing positive relationships and co-production that recognise the contribution and expertise of individuals, families and/or carers
2.2	Explain the importance of challenging views that conflict with the values of the service and how to approach this in a way that promotes positive change for individuals, families and / or carers
	
		
Depth

2.1    	How systems and processes can be designed to engage individuals and those important to them in day to day practice, decision-making and review.
The benefits to individuals, families and carers of co-production initiatives.

2.2   	Strategies for addressing challenges within relationships.
Sources of information about the statutory rights of carers and the importance of ensuring carers are aware of these.


Assessment guidance  
	
For Learning Outcome Two the learner is required provide an account of two strategies for establishing positive relationships and co-production to explain how they both recognise the contribution and expertise of individuals and families or carers

The final part of this Learning Outcome requires the learner to explain why it is important to challenge views that conflict with the value of the service, and to provide an account of how this should be approached in a way that promotes positive change for individuals, families and / or carers
























Unit 404	Continuous Improvement and Innovation in Adult Social Care 
		
	UAN:
	L/616/6552

	Level:
	Level 4

	Credit value:
	2

	GLH:
	12

	Relationship to Standard:
	SCDLMCA2 Lead and manage change within care services

SCDLMCB2 Lead service provision that promotes the wellbeing of individuals

SCDLMCB4 Lead practice that involves key people to achieve positive outcomes 

	Unit aim:
	This unit will provide learners with a knowledge of continuous improvement, innovation and change within an adult social care setting



Learning outcome (LO 1)

The learner will:

1	Understand continuous improvement in practice

Assessment criteria 

The learner can:

1.1 Compare and contrast:
· Continuous Improvement
· Quality Assurance
· Quality Improvement
1.2	Analyse a model of quality assurance or continuous improvement that encourages all team members to take responsibility  

Depth

1.1 	How continuous improvement relates to quality, quality assurance and quality improvement including:
· How a service can collect evidence and measure the impact of changes made
· A culture of trust
· Lessons learned from incidents, accidents, errors and ‘near misses’
· Responding to concerns, complaints and whistle-blowing situations.

1.2 Quality or continuous improvement models such as Safety, Quality and Experience (SQE).  


Assessment guidance  

To achieve Learning Outcome One the learner is required to review one of the following models and make judgements as to how it compares to the other two models:
· Continuous Improvement
· Quality Assurance
· Quality Improvement

The learner is then required to add to one model of quality or continuous improvement to determine how its essential features encourage all team members to take responsibility for quality assurance and quality improvement.  
 
Learning outcome (LO 2)

The learner will:

2	Understand the adult social care economic market and how entrepreneurial skills can influence innovation and change in adult social care   
Assessment criteria 

The learner can:

2.1	Analyse the importance of entrepreneurial skills in meeting future demand for adult social care
2.2	Explain how to establish a culture that supports innovation, change and growth in relation to the service provided 

Depth

2.1       The nature of entrepreneurship and the skills set associated with this.  
Reforming the social care market.
Personalisation - the service user as both the purchaser and consumer of care. 
Impact of government budget cuts and crises in care service delivery.  
Adult social care sector growth in the number of micro enterprises which are usually grass roots organisations established and run by local people, including those who are themselves users of services, and often combine paid and unpaid care provision. 
The informal nature of micro-enterprises can challenge traditional conceptions of social care and have been promoted by government as highly innovative, personalised and empowering for individuals, families and carers.

2.2	Change management processes. 
Working with teams to identify innovation, changes and growth, such as the:
· Problem(s) requiring solving 
· Solution(s) found
· Evidence base(s) and expected impact(s)
and what would stop the change and / or innovation from happening successfully.


Assessment guidance  

For Learning Outcome Two the learner is required to analyse the essential features of entrepreneurial skills to draw conclusions as to their importance in meeting future demand for adult social care.

The learner is then required to explain what is required to establish a culture that supports innovation and change and growth in relation to the service provided and recognises the resources required 


Learning outcome (LO 3)

The learner will:

3	Understand how vision and effective change management support innovation in adult social care

Assessment criteria 

The learner can:

3.1	Explain how to engage effectively with stakeholders to develop a vision for the future of the service
3.2	Analyse how an inspiring vision and effective change management can support quality, innovation and sustainable delivery   

Depth

3.1  	The ways to engage with colleagues and key influencers, including people who use services and others in the organisation and the local community, to develop a vision for the future of the service.

3.2  	How data, information and input from others can be used to identify innovative options for growth to meet the needs of the adult social care market.
How to work with others within and beyond the organisation to identify opportunities for growth to develop a sustainable business plan.


Assessment guidance  

The first part of Learning Outcome Three requires the learner to provide an account of the characteristics and practices of stakeholder engagement to explain how to engage effectively with stakeholders to develop a vision for the future of the service.

The learner is then required to analyse and draw conclusions as to how an inspiring vision and effective change management can support quality, innovation and sustainable delivery.



























Unit 405	Personal and Professional Development in Adult Social Care 

	UAN:
	R/616/6553

	Level:
	Level 4

	Credit value:
	2

	GLH:
	12

	Relationship to Standard:
	SCDHSC0033 Develop your practice through reflection and learning 

SCDLMCA1 Manage and develop yourself and your workforce within care services 

SCDLMCA5 Manage the allocation, progression and quality of work in care service provision 

	Unit aim:
	This unit will provide learners with personal and professional development, and self-awareness within an adult social care setting


Learning outcome (LO 1)

The learner will:

1	Understand professional development within an adult social care setting 

Assessment criteria 

The learner can:

1.1 Explain the importance of continually improving knowledge and practice
1.2 Analyse potential barriers to professional development 
1.3 Describe the importance of supporting individuals’ professional development  
	
Depth

1.1  	Why CPD is important e.g. to keep up-to-date with legislative / practice changes; registration requirements; promote innovation and change; responding to social and cultural changes and evidence based practice.
	The importance of literacy, numeracy and digital skills across the range of roles in adult social care.
Sources of information and support to enable team members to:
· Assess their level of attainment in literacy, numeracy and digital skills
· Access support for further development.
1.2	Barriers such as time, staffing levels, availability of training and courses, lack of awareness, perception issues, and lack of interest from self and others.
1.3   	The manager’s responsibility to support:
· The development of the adult social care workforce through a range of mechanisms and resources that support learning and development
· The development of individual team members using learning opportunities that meet their development objectives and reflect their personal learning styles.
Standards and benchmarks.
Feedback from others.
How to identify high quality learning that will promote new learning practices and also measures to evaluate its effectiveness in improving services.  


Assessment guidance  

To achieve Learning Outcome One the learner is required to use appropriate examples in an identified setting to explain the importance of continually improving knowledge and practice. (At least one example for each is required.)

The learner is then required to analyse two potential barriers to professional development to determine their essential features and draw conclusions as to how they might be overcome.

For the final part of this Learning Outcome the learner is required to evaluate why it is important for individuals to be supported with their continuing professional development. 

Learning outcome (LO 2)

The learner will:

2	Understand the importance of self-awareness and the management of own behaviour and workload

Assessment criteria 

The learner can:

2.1	Examine how own values, belief systems and actions affect working practice and reflect a high standard of personal integrity
2.2	Compare and contrast strategies and tools for identifying work priorities
2.3	Explain how digital technology can be used to enhance own efficiency


Depth

2.1  	How to use feedback and reflective practice to increase own self-awareness.
Strategies for managing own emotions and ways to adapt own communication in response to interacting with others.  

2.2 Strategies and tools for keeping aware of own stress levels, how to reduce these and                                   build resilience to support own wellbeing while meeting work priorities.
The appropriate delegation of responsibilities to others.

2.3	Digital communication tools; online / shared diaries. 
Digital products that simplify workflow; digital records; digital monitoring / tracking.
Shared folders within teams.
Databases to collate information.


Assessment guidance  

For Learning Outcome Two the learner is required to examine the positive and negative aspects of own values and belief systems and actions to find out how they affect working practice and reflect a high standard of personal integrity.

The leaner is then required to compare and contrast two strategies and two tools for identifying work priorities to enable judgements to be made on how they are similar and how they are different.  

The final part of this Learning Outcome requires the learner to provide an account of the characteristics and practices of digital technology to explain how digital technology can be used to enhance own efficiency.














	

Unit 406	Supervision and Performance Management in Adult Social Care 

	UAN:
	Y/616/6554

	Level:
	Level 4

	Credit value:
	2

	GLH:
	12

	Relationship to Standard:
	SCDLMCA1 Manage and develop yourself and your workforce within care services

CDLMCA5 Manage the allocation, progression and quality of work in care service provision

	Unit aim:
	This unit will provide learners with a knowledge of supervision and performance management within an adult social care setting


Learning outcome (LO 1)

The learner will:

1	Understand the purpose of professional supervision in adult social care 

Assessment criteria 

The learner can:

1.1 Analyse the principles and purpose of professional supervision
1.2 Explain how professional supervision is influenced by each of the following:
· The requirements of legislation
· Standards of conduct and practice 
· Policies and procedures

Depth

1.1  	The principles, scope and purpose of professional supervision in adult social care.
	Key principles of effective supervision.
	How to use supervision to plan, revise and review team member objectives.
Factors which can result in a power imbalance in supervision and how to address them.
Approaches to supervision and how to adapt them following feedback from supervisees and others.
	
1.2  	Current legislation and standards relevant to professional supervision.
Implications of adhering to best practice policies and procedures relating to professional supervision.
The implications of not adhering to current legislation, policy and procedures with regard to professional supervision.


Assessment guidance  

To achieve Learning Outcome One the learner is required to analyse the principles and purpose of professional supervision to determine the essential features of each and draw conclusions.

The learner is then required to provide an account of the characteristics of the following to explain how each influences professional supervision:
· The requirements of legislation
· Standards of conduct and practice
· Policies and procedures.

Learning outcome (LO 2)

The learner will:

2	Understand how supervision can be used to support performance management within an adult social care setting 

Assessment criteria 

The learner can:

2.1 Explain the performance management cycle in adult social care
2.2 Explain how professional supervision is used to plan, revise and review team member objectives 
2.3 Explain the manager’s role in addressing performance management issues and unacceptable conduct   

Depth

2.1  	The performance management cycle and how it can be used both strategically and operational to ensure that employees contribute positively to business objectives.  
The range of tools that can be used including appraisals or reviews, 360 degree feedback, learning and development, objectives and performance standards, and the measurement of performance including performance-related pay. 

2.2  	Formal and informal processes in an organisation that can be used to address poor performance and unacceptable conduct.
 	The manager’s role in addressing performance and how this will relate to organisational policy and procedures.

2.3 	Common features of disciplinary and grievance procedures and how the manager’s role relates to these.  


Assessment guidance  

For Learning Outcome Two the learner is required to provide an account of the practice and use of the performance management cycle in adult social care to explain how it works.

The learner is then required to provide an account of the practice and use of professional supervision to explain how it is used to plan and revise and review team member objectives 

For the final part of this Learning Objective the learner is required to provide an account of the role the manager plays in addressing performance management issues and unacceptable conduct. This explanation must include consideration of disciplinary and grievance procedures    

























Unit 407	Resource Management in Adult Social Care 
	
	UAN:
	D/616/6555

	Level:
	Level 4

	Credit value:
	2

	GLH:
	12

	Relationship to Standard:
	MIS Standard 10

SCDLMCE5 Develop operational plans and manage resources to meet current and future demands on the provision of care services

	Unit aim:
	This unit will provide learners with an understanding of resource management within an adult social care setting


Learning outcome (LO 1)

The learner will:

1		Understand resource management within an adult social care setting	

Assessment criteria 

The learner can:

1.1 Identify the range of resources that a manager can expect to manage in adult social care
1.2 Explain how to use resources effectively and efficiently
		
Depth

1.1   	Resource management issues including the range of resources that a manager in adult social care can expect to manage.  These may include premises, consumables, staff and budget.
		
1.2   	Resource management issues including the:
· Importance of using resources effectively and efficiently
· Importance of accurate identification of priorities, sustainability and cost / benefits.
· Adherence to relevant and current policies, procedures, guidelines and legislation.
			

Assessment guidance  

To achieve Learning Outcome One the learner is required to identify the range of resources that a manager can expect to manage in adult social care, and to explain how those resources are used effectively and efficiently, taking full account of priorities, sustainability and costs and benefits.

Learning outcome (LO 2)

The learner will:

2		Understand financial management within an adult social care setting   

Assessment criteria 

The learner can:

2.1       Explain the importance of effective financial management systems
2.2	Outline the roles, responsibilities and accountabilities of all those involved in financial management of the budget 
2.3	Explain how to monitor financial information in order to make, review and communicate effective decisions about service delivery

Depth

2.1  		The planning, organising, directing and controlling of financial activities such as the procurement and utilisation of funds of the service. 
			Applying general management principles to financial resources of the service in order to provide effective, efficient and best value services.   
Best practice of financial reporting and an expectation of funders and donors alike. 
			The importance of ensuring:
· Regular and adequate supply of funds
· Optimum funds utilisation
· Safety on investment.
			The planning of a sound capital structure. 
			How to maximise the return on investment.  

2.2       Financial management arrangements including: 
· Sources of funding that can be used to construct the budget in an adult social care service
· How an organisation’s financial management systems impact on the responsibilities and accountability of a manager
· Sources of information and support for managing financial resources.

2.3	The process of managing financial systems including:
· How to access and understand budget reports
· Where and how to question budget reports
· Monitoring and analysing actual spend against planned expenditure
· Reporting findings
· Implementing actions to correct any financial irregularities	


Assessment guidance  

For Learning Outcome Two the learner is required to provide an account of the principal features of financial management systems in an identified setting to explain the importance of effective financial management.

The learner is then required to outline the main features of the roles, responsibilities and accountabilities of all those involved in financial management of the budget in an identified setting.

The final part of this Learning Outcome requires the learner to provide an account of how financial information is monitored to explain how to make and review and communicate effective decisions about service delivery. (All three aspects must be addressed).
Learning outcome (LO 3)

The learner will:

3		Understand human resources management within an adult social care setting

Assessment criteria 

The learner can:

3.1 Outline strategies and systems used to resource a person-centred, outcomes-based service
3.2 Explain how to monitor human resource information in order to make, review and communicate effective decisions about service delivery
3.3 Assess challenges in recruiting and retaining staff within an adult social care setting
3.4 Explain the advantages and disadvantages of values based recruitment
3.5 Explain a manager’s responsibility for the management of a staff induction programme that complies with regional standards and organisational requirements

Depth

3.1  	The relationship between staffing structures and service outcomes.
Techniques to identify the number and pattern of staffing required to provide a person-centred outcomes-based service.
Strategies for managing staffing patterns and adjusting them to meet changing circumstances.

3.2  	The range of purposes and situations for which decisions can be required in adult social care.
Key stages in decision-making processes whether formal and informal.
The different meanings of ‘data, ’information’ and ‘intelligence’ and how each contributes to decision-making.
How to research, analyse and use data to ensure decisions are evidence based.
The purposes and benefits of engaging with individuals and others and respecting their contributions during the decision-making process.
How to structure ideas, information and recommendations to maximise their effectiveness in decision-making.
How to review the information gathered in order to make a valid and evidence based decision.
How to analyse the impact of resource management on service delivery including:
· The capture and analyses of data and information from a range of sources to understand the performance of an adult social care service
· How collected data and information can be used to improve resource management for better service delivery.

3.3  	The importance of ensuring that recruitment and retention practices are free from discrimination and harassment and ways to achieve this.
	The manager’s responsibility for induction of new workers and how to identify induction requirements.
The impact on recruitment and retention of effective professional development for team members.

3.4  	Recruitment and retention issues including how values based recruitment relates to effective resource management.

3.5	The induction standards and requirements that apply to an identified setting.
Legal and regulatory requirements with regard to the evidencing of induction completion.


Assessment guidance  

To achieve Learning Outcome Three the learner is required to outline the main features of two strategies and two systems used to resource a person-centred, outcomes-based service
The learner is then required to provide an account of how human resource information is monitored in order to explain how this information is used to make and review and communicate effective decisions about service delivery. (All three aspects must be addressed.)
The learner is then required to assess two challenges in recruiting staff and two challenges in retaining staff in adult social care services to make a judgment as to their impact on effective recruitment and retention.
For the next part of this Learning Outcome the learner is required to provide an account of values based recruitment to explain two advantages and two disadvantages.
The final part of this Learning Outcome requires the learner to explain a manager’s responsibility for the management of a staff induction programme that complies with regional standards and organisational requirements.
Unit 408	Safeguarding and Protection in Adult Social Care 
			
	UAN:
	H/616/6556

	Level:
	Level 4

	Credit value:
	3 

	GLH:
	18 

	Relationship to Standard:
	SCDHSC0450, Develop risk management plans to promote independence in daily living 

SCDLMCB1 Lead and manage practice that promotes the safeguarding of individuals 

SCDLMCB8 Lead and manage provision of care services that supports the development of positive behaviour 

SCDLMCC1 Lead and manage practice for health and safety in the work setting 

	Unit aim:
	This unit will provide learners with an understanding of safeguarding and protection of individuals within an adult social care setting



Learning outcome (LO 1)	

The learner will:

1	Understand the legislation, regulations and policies that underpin the protection of adults at risk 

Assessment criteria 

The learner can:
			
1.1 Analyse the differences between the concept of safeguarding and the concept of protection in relation to adults at risk
1.2 Explain the legislative framework for safeguarding adults at risk
1.3 Evaluate the impact of policy developments on approaches to safeguarding adults at risk
1.4 Evaluate how serious case reviews or inquiries have influenced quality assurance, regulation and inspection relating to the safeguarding of adults at risk
1.5 Explain the protocols and referral procedures when harm or abuse is alleged or suspected

Depth

1.1 The concepts of safeguarding and protection and distinguish between then in relation    to adults at risk.
1.2 Legislative framework within own jurisdiction.                     
The manager’s responsibilities towards individuals, their families and carers as well as team members in relation to safeguarding.
How protocols for participation in inter-agency safeguarding processes may affect a manager’s role.
Potential conflicts between safeguarding and respecting confidentiality and how to address them.

1.3     The most recent policy developments in own jurisdiction and how these impact on approaches to safeguarding adults at risk. 
Vetting and barring systems.
Legal provisions in relation to whistle-blowing.

1.4 The study of serious case reviews or inquiries and the evaluation of the key themes and issues that emerged in relation to safeguarding.  
          The recommendations made and evaluation of their impact on current safeguarding practices.

1.5 The protocols and referral procedures used.  
Flow diagrams; internal / external roles, inter-agency accountabilities; joint protocols.
The responsibility to safeguard children and young people encountered in an adult social care service including:
The actions to take if:
· There are concerns about the possible abuse of a child or young person
· A child or young person alleges that they are being abused.


Assessment guidance  

To achieve Learning Outcome One the learner is required to analyse the concept of safeguarding and the concept of protection in relation to adults at risk in order to determine their essential features and the differences between them.

The next part of this Learning Outcome requires the learner to explain how the legislation framework for safeguarding adults at risk works.

The learner is then required to evaluate the impact of two policy developments on approaches to safeguarding adults at risk to provide conclusions as to how well each works.

The learner is then required to evaluate and provide conclusions on how serious case reviews or inquiries have influenced quality assurance and regulation and inspection relating to the safeguarding of adults at risk. 

For the final part of this Learning Outcome, the learner is required to explain how protocols and referral procedures work when harm or abuse is alleged or suspected.

Learning outcome (LO 2)

The learner will:

2 Understand the policies, procedures and practices for safe working with children and young people  
 
Assessment criteria 

The learner can:

2.1 Explain the policies, procedures and practices for safe working with children and young people
2.2 Describe the possible signs, symptoms, indicators and behaviours that may cause concern in the context of safeguarding 
2.3 Describe the actions to take if a child or young person alleges harm or abuse in line with policies and procedures in an identified setting
2.4 Explain the rights that children, young people and their families have in situations where harm or abuse is suspected or alleged.

Depth

2.1 	Safeguarding as a term which is broader than ‘child protection’ and relates to the action taken to promote the welfare of children and protect them from harm
Policy and procedure core content and principles. 
Measures that can be put in place to minimise the risk of abuse occurring.
How protocols for participation in inter-agency safeguarding processes may affect a manager’s role.
Potential conflicts between safeguarding and respecting confidentiality and how to address them.

2.2    	Sources of information and support on indicators of abuse. 

2.3  	Steps that must be taken in the case of suspected or alleged abuse.
Why everyone has a responsibility to act on concerns about the possible abuse of children and young people.

2.4	Legal provisions in relation to whistle-blowing.
	Human Rights Act 1998; United Nations Convention on the Rights of the Child (UNCRC), Data protection legislation.


Assessment guidance  

For Learning Outcome Two the learner is required to provide an account of the policies and procedures and practices for safe working with children and young people to explain how they work. 

The next part of this Learning Outcome requires the learner to describe the principal features of the possible signs and symptoms and indicators and behaviours that may cause concern in the context of safeguarding, 

The learner is then required to describe the principal features of the actions to take if a child or young person alleges harm or abuse in line with policies and procedures in an identified setting. (All the required actions to be taken must be described).

For the final part of this Learning Outcome the learner is required to provide an account of the rights that children and young people and their families have in situations where harm or abuse is suspected or alleged


Learning outcome (LO 3)

The learner will:

3	 Understand the use of restrictive practices within an adult social care setting

Assessment criteria 

The learner can:

3.1	Differentiate between the use of restrictive practices, restraint and hidden restraint  
3.2	Outline the legal implications relating to restrictive practices and why restrictive practice must be proportionate and used as a last resort
3.3	Outline situations where restrictive practices might need to be used, in accordance with organisational policies and procedures 
3.4  	Assess the potential impact of restrictive practices on an individual’s safety, dignity, relationships and wellbeing  
3.5    	Explain the manager’s role in monitoring the use of restrictive practices in order to promote person-centred practice

Depth

3.1  	Understand restrictive practices including definitions of ‘restrictive practices’, ‘restraint’ and ‘hidden restraint’.  

3.2  	Legal implications relating to restrictive practices and how organisational policies and procedures support legal requirements.

3.3 Types of situation where a restrictive practice might need to be used.
Why any restrictive practice must be proportionate to need, used as a last resort and carried out in a way that maintains dignity and respect.

3.4 The impact on safety, dignity, relationships and wellbeing if restrictive practices are used.

3.5	How person-centred practice and accurate assessment can minimise the use of restrictive practices.  


Assessment guidance  

To achieve Learning Outcome Three the learner is required to provide an account of the distinguishing features of restrictive practices and restraint and hidden restraint to differentiate between them.
The next part of this Learning Outcome requires the learner to outline the main features of the legal implications relating to restrictive practices, and to provide an account of the characteristics of restrictive practice to explain why restrictive practice must be proportionate and used as a last resort.
The learner must then outline the main features of two or more situations where restrictive practices might need to be used in accordance with organisational policies and procedures, and assess and make a judgement as to the potential impact of this on safety, dignity, relationships and wellbeing.
For the final part of this Learning Outcome the learner is required to provide an account of the manager’s role in monitoring the use of restrictive practices in order to promote person-centred practice.











Unit 500	Person-Centred Outcomes-Based Practice in Adult Social Care
		
	UAN:
	K/616/6557

	Level:
	Level 5

	Credit value:
	3

	GLH:
	18

	Relationship to Standard:
	SCDHSC0450 - Develop risk management plans to promote independence in daily living 

SCDLMCB1 - Lead and manage practice that promotes the safeguarding of individuals 

SCDLMCB2 - Lead service provision that promotes the wellbeing of individuals
SCDLMCB4 - Lead practice that involves key people to achieve positive outcomes 

SCDLMCB8 - Lead and manage provision of care services that supports the development of positive behaviour 

SCDLMCC1 - Lead and manage practice for health and safety in the work setting 

	Unit aim:
	This unit will provide learners with an understanding of person-centred approaches within an adult social care setting


Learning outcome (LO 1)

The learner will:

1 Understand person-centred and outcomes-based practice

Assessment criteria 

The learner can:

1.1 Describe the key features and values underpinning:
· Person-centred approaches
· Outcomes-based approaches
· Positive risk taking

1.2 Explain how outcomes-based practice can result in positive changes in individuals’ wellbeing 
		
Depth

1.1 The values, principles and standards that need to inform a policy on risk taking. 
How risk taking can contribute to the achievement of positive outcomes for individuals how the impact of a risk-averse culture on an individual’s wellbeing.
How to develop a culture that manages risk effectively rather than becoming risk-averse.
How to support team members to work in ways that balance risks, rights and duty of care.
Ways to evaluate the effectiveness of policies, procedures and practice relating to positive risk taking. 
Why good practice in adult social care is person-centred.
How positive relationships underpin person-centred practice.
The features, principles and values of person-centred practice and how person-centred practice relates to choice and control.
The contribution of active participation to wellbeing and the achievement of positive outcomes.
The effect that legislation and policy may have on person-centred practice and procedures.
		The range of manager responsibilities when leading a team to implement person-centred practice.
Why systems, processes and approaches for person-centred practice need to be regularly reviewed, and how this can best be done.
The features, principles and values of outcomes-based practice and how outcomes-based practice relates to the wellbeing of individuals.
Why good practice in adult social care is outcomes-based. 
How positive relationships underpin outcomes-based practice.
How active participation contributes to wellbeing and the achievement of positive outcomes.
The effect that legislation and policy may have on outcomes-based practice and procedures.
The features, principles and values of outcomes-based practice and how outcomes-based practice relates to the wellbeing of individuals.
Why good practice in adult social care is outcomes-based. 
How positive relationships underpin outcomes-based practice.
How active participation contributes to wellbeing and the achievement of positive outcomes.
The effect that legislation and policy may have on outcomes-based practice and procedures.

1.2	Positive changes, eg improved confidence and morale, improved skills, improved mobility, reduced symptoms, feeling informed / skilled / equipped, positive relationship with practitioners, choices in caring (including the limits of caring), managing own accommodation and increased ability to carry out my daily living tasks independently.


Assessment guidance  

To achieve Learning Outcome One the learner is required to outline the main features and values that underpin person-centred, outcomes-based approaches and positive risk taking.

The learner is then required to explain how outcomes-based practice can result in positive changes in individuals’ wellbeing.  

Learning outcome (LO 2)

The learner will:

2	Understand the leadership of practice to achieve positive outcomes for individuals through person-centred and inclusive practice
 
Assessment criteria
 
The learner can:

2.1       Explain how to develop cultural competence that considers aspects of an individual’s wellbeing
2.2 Explain how to lead a service that challenges discrimination and exclusion in order  to achieve positive outcomes and promote social inclusion
2.3 Critique approaches to person-centred assessment or person-centred care and make recommendations to promote active participation of individuals. 

Depth

2.1	The concept of cultural competence, including issues such as culture, race, gender, and sexual orientation.  
The ways to develop this awareness and understanding among staff teams.

2.2   	Social inclusion in the context of person-centred practice and achieving positive outcomes including sources of information about the:
· Legal context of equality, diversity and inclusion
· Effects of discrimination
· Impact of inclusion
· Value of diversity.
The impact of legislation and policy initiatives on the promotion of equality, diversity and inclusion in adult social care.
The manager’s role in promoting equality, diversity and inclusion.
How to support others to challenge discrimination and exclusion in ways that are likely to achieve change.

2.3	The nature of person-centred assessment and person-centred care and recognise that if assessment / care is to be person-centred, then what it looks like will depend on the needs, circumstances and preferences of the individual receiving care. 
Methods used in person-centred approaches, to assess or care for individuals, so that care is personalised, coordinated and enabling.
		


Assessment guidance 
 
For Learning Outcome Two the learner is required provide an account of how to develop a culture of cultural competence that considers all aspects of an individuals’ wellbeing. This explanation can include the individual’s:
· Culture
· Race
· Gender
· Sexual orientation

The next part of this Learning Outcome requires the learner to provide an account of how to lead a service that challenges discrimination and exclusion in order to achieve positive outcomes and promote social inclusion.

The final part of this Learning Outcome requires the learner to critique two approaches to person-centred assessment or person-centred care and make two recommendations to promote active participation of individuals that are based on sound reasoning and well-founded conclusions.

Learning outcome (LO 3)

The learner will:

3	 Understand how person-centred approaches promote positive risk taking
 
Assessment criteria 

The learner can:
	
3.1	Explain the impact of a risk-averse culture on an individual’s wellbeing
3.2     Analyse how risk taking can contribute to the achievement of positive outcomes for individuals
3.3     Explain how to develop a culture that promotes positive risk taking that recognises the links between factors such as mental capacity, consent, safeguarding, deprivation of liberty and risk management 

Depth

3.1 	The nature of risk aversion and its reasons (eg whether minimising risks or avoiding decisions is the safest strategy to employ). 

3.2     Policy drive to give choice and control to individuals, families and / or carers; enabling people to take risks they choose.

3.3     Issues around mental capacity and consent, such as:
· Potential links between mental capacity, consent, safeguarding, deprivation of liberty and risk management
· Key provisions of legislation regarding mental capacity and deprivation of liberty in the context of adult social care services
· The support available when mental capacity and the ability to give consent need to be assessed
· The role of advocacy in meeting legislative requirements for mental capacity and consent.


Assessment guidance  

To achieve Learning Outcome Three the learner is required to provide an account of the characteristics and practices of a risk-averse culture to explain its impact on an individual’s wellbeing.

The learner is then required to determine the essential features of risk taking to analyse and draw conclusions as to how risk taking can contribute to the achievement of positive outcomes for individuals.

For the final part of this Learning Outcome the learner is required to explain how to develop a culture that promotes positive risk taking while recognising links between factors such as: 
· Mental capacity
· Consent
· Safeguarding
· Deprivation of liberty
· Risk management
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This appendix provides further information on how to assess all internally-assessed units.
Assessment planning and review
Centres need to produce an Assessment Plan for each learner to show what evidence is required. Assessment Plans should indicate clearly which assessment criteria are being targeted. 
An initial Assessment Plan must be continually reviewed and up-dated throughout the learner’s progress on the programme.  This ensures effective time management and targeting of achievement.  It is essential for ensuring steady progress and avoiding non-completion of the programme.  
The Assessment Plan should clearly indicate the actions, resources and timescale for completion, and be agreed and completed at each meeting of the learner and their assessor.  At subsequent meetings the Plan should build with feedback and review and further actions agreed.
Copies of the Plan should be held by the learner and also by the Centre - usually with the assessor.  External Verifiers will require access to the Plans to verify the Centre’s compliance with the requirements in this respect.
Workplace assessment 
Learners are expected to demonstrate competence to the standards required over a period of time sufficient to demonstrate they are competent. Therefore, to ensure validity, evidence should be naturally occurring and collected through performance in the workplace. 
It is acknowledged that not all employers’ workplaces are the same, therefore assessment conditions may not be identical. However, to safeguard the integrity of the qualification and ensure a robust and consistent approach to assessment the Assessor must ensure the assessment conditions reflect, as far as possible, those in which the learner is expected to work. 
It is imperative the learner is not placed under more, or less, pressure than found normally in the workplace during assessment. It could be the case the learner may feel more pressure simply because he or she is being assessed. 
Simulation/Case Study 
Where naturally occurring evidence cannot be generated in the workplace in the first instance learners and Centres are advised to discuss ways of creating opportunities where this may be possible in the working environment.
Evidence may be produced through simulation/case study solely in exceptional circumstances unless it is explicitly indicated in this Handbook that simulation/case study is not allowed. The exceptional circumstances, under which simulation/case study is possible, are those situations that are not naturally or readily occurring and it is not possible to create suitable opportunities to generate them in the working environment. You may find it helpful to discuss this with your Quality & Compliance Manager prior to the simulation/case study activity.
Simulation/case studies must be undertaken in a ‘realistic working environment’ (RWE). A RWE is ‘an environment which replicates the key characteristics in which the skill to be assessed is normally employed’. The RWE must provide conditions the same as the normal day-to-day working environment, with a similar range of demands, pressures and requirements for cost-effective working.
Holistic and integrated assessment 
Evidence presented by the learner can be used against more than one assessment criterion as long as it meets the criterion requirements. For example, evidence from a work meeting undertaken by the learner could provide sufficient evidence to meet the requirements of a number of assessment criteria from a number of different units.
A holistic approach towards the collection of evidence for this qualification is encouraged. However, the evidence must show how the learner meets all learning outcomes and assessment criteria and this can be achieved by cross referencing documentation.
Holistic assessment can also be achieved by using integrated assessment tasks.  Units do not have to be assessed one-by-one; they can be assessed in combination.  When a single assessment instrument is used for two or more units, this is called ‘integration’.  
A rationale for integrating assessments is needed, for example, either sequencing (i.e. one unit naturally follows and builds on another) or content overlap (i.e. there are common areas between units, e.g. communication). The same integration principles can be applied to individual learning outcomes from different units. 
All the assessment criteria from the units being integrated need to be included in the assessment exactly as worded in the unit. Further guidance on integrating assessments can be found in the ‘ILM Guidelines for integrating assessment for two or more ILM units’.
Centres must submit proposed integrations to their Quality and Compliance Manager for approval prior to implementation.
Documentation should be in place to allow Internal and External Verifiers to trace exactly how the assessment decisions were reached and also show where a piece of work has met more than one criteria. This may take the form of an evidence logging document or evidence matrix. 
Judging sufficiency
Judging the sufficiency of a learner’s piece of work is often a key aspect in assessment. The test of whether the evidence is of sufficient quantity and quality is very much informed by the qualification level and, in particular, by the verb used in the relevant assessment criterion. The higher levels expect a fuller learner response with greater breadth and depth. 
Some sufficiency indicators are provided in the unit assessment guidance for the units. In addition to these, assessors, tutors and learners must examine the verb used in the assessment criterion. At Level 4, assessment verbs like ‘analyse’ and ‘assess’ are used in criteria. At Level 5, verbs such as ‘critique’ are used. Definitions of key assessment verbs can be found on the ILM Assessment Verb Glossary.   

Grounds for referral	
Although there can be grounds for being unable to review a portfolio of evidence, learners cannot be referred purely because of poor literacy, presentation or missing a deadline. The reason must relate to the requirements of the assessment as articulated by the assessment criteria. 
Authenticity	
It is a regulatory requirement that every learner must formally declare the authenticity of their work for each submission for assessment. Declarations must be in an auditable form. ILM External Verifiers cannot ratify any assessments where the learner has not specifically confirmed it is their own work. 
ILM provides a Submission Cover Sheet that Centres are recommended to use for this purpose, which could be found in the ILM Plagiarism, Collusion and Cheating Policy & Guidance.  If a Centre opts not to use the cover sheet, it is essential that some mechanism is used to require learners to specifically confirm the authenticity of each assessment. This must include, as a minimum, the information on the ILM cover sheet.
Plagiarism
Learners must receive a comprehensive induction that includes plagiarism and be supported in their studies in ways that will help them avoid it.   
Plagiarism can be understood as the act of taking or copying someone else’s work, including another student’s, and presenting it as if it were your own.  Plagiarism is said to occur when ideas, texts, theories, data, created artistic artefacts or other material are presented without acknowledgement so that the person considering this work is given the impression that what they have before them is the learner’s own original work when it is not.  Plagiarism also occurs where a learner’s own work is represented without being properly referenced.  Plagiarism is a form of cheating and is an academic disciplinary offence. 
Ongoing tutorial support should be provided by the centre throughout the programme to prevent plagiarised work being submitted for final assessment. 
An holistic approach to plagiarism should be taken, striking an appropriate balance between formative and punitive measures.  Centre guidance should spell out exactly what constitutes plagiarism, give subject-specific examples and refer to the use of electronic detection systems and an interview if plagiarism is suspected. The declaration of ownership on learners’ evidence requires learners to confirm that they understand the offence and the penalties which may be applied. Centres must adhere to the ILM Plagiarism, Collusion and Cheating Policy & Guidance.
Recognition of prior learning (RPL)
Recognition of prior learning means using a person’s previous experience or qualifications which have already been achieved to contribute to a new qualification.  Please refer to the ILM Recognition of Prior Learning Policy (RPL). 
Quality assurance and communication of assessment decisions 
Centres should be aware that any assessment decision made within the centre is subject to external verification by ILM. It is important that Centres have a procedure for explaining this clearly to learners - possibly during the induction process, or in learner handbooks, etc.   Learners should be told that assessment decisions are informal, until confirmed by both internal and external verification processes.  This should form part of the routine feedback to learners on assessment decisions.  
Documentation should be in place to allow Internal Verifiers and External Verifiers to trace exactly how the assessment decision was reached.  It is important that the assessor is able to record how the learner’s evidence demonstrates their competence so that the assessor judgement and decision is clear.  Centres may like to consider the example Assessment Record Sheet provided in the Appendix to this document. 
Centres should refer to the ILM Internal Quality Assurance Policy and the ILM External Quality Assurance Policy for full details of both Internal and External Quality Assurance guidance.  
Language of assessment 
Assessment of all units for this qualification will be available in English. All learner work must be in English. 
Access to assessment and Special Considerations
Access arrangements allow candidates to show what they know and can do without changing the demands of the assessment. For example, through the use of readers, scribes and Braille question papers. Access arrangements are agreed before an assessment. They allow candidates with special educational needs, disabilities or temporary injuries to access the assessment.
A Special Consideration is a post-assessment adjustment reflecting an unforeseen circumstance which could affect a learner’s performance during or near the time of an assessment. Further information on how to apply for access arrangements and special considerations can be found in the ‘ILM Access Arrangements and Special Considerations’ policy.
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Purpose
A professional discussion is a planned, in-depth, two-way conversation between an assessor and a learner and provides a holistic approach to assessing performance, knowledge and understanding. It can be used to probe the level of competence of the learner so the assessor is certain that their actions are based on a firm understanding of principles which support practice. It can be used to test the validity and reliability of a learner’s evidence and confirm authenticity where this is questionable. It can help a learner who finds written evidence difficult to produce or used to address any gaps in the learner’s product evidence. It enables the assessor to make a judgement of competence against agreed standards.
Planning the discussion
Learners and assessors should plan for a professional discussion. It should be a structured process where a time and date are agreed in advance. Appropriate time must be allowed for the discussion to take place and the specific areas of activity to be explored. The methods by which the discussion will be conducted must be clearly identified and agreed in advance. 
The assessor needs to be clear about the required outcomes and should agree with their learner a list of areas/points they wish them to cover. It is recommended that learners receive a written copy of these points in advance of the discussion. Assessors should ensure that learners have a good understanding of the relevant standards and the assessment process.
Facilitating the discussion
The assessor must be skilled in putting the learner at ease and should be experienced in the interviewing process in order to make their learners feel comfortable about the process. Therefore, the assessor’s interpersonal skills are key in achieving positive results. The assessor’s role is to manage the process in order to allow their candidate to prove their knowledge and understanding in a supported environment but without the assessor constantly directing and leading the conversation.
As the beginning of the discussion, the assessor is likely to be doing most of the talking (i.e. recapping the reason for the discussion and agreeing how the main points of the discussion will be assessed and recorded). However as the discussion progresses, the learner should be doing most of the talking with the Assessor ensuring the discussion remains focused and effective. They may periodically summarise points covered, question to probe for more information or clarify certain points of the discussion whilst using language the learner understands. The discussion needs to be time managed by the assessor. 
Recording the discussion
When using this assessment method, the discussion becomes the evidence and it is how the discussion is managed, recorded and referenced that will make it valid, relevant and reliable. The discussion may take place face-to-face or remotely and arrangements for this should be agreed in advance. 
A professional discussion is a planned event which is recorded. The recording can use a variety of techniques including written notes, verbal recording, video, Skype, recording on Smart phones and online Instant Messaging. The discussion must be saved and included as part of the learner evidence with the assessment criteria annotated as to where they have been addressed. 
A record of the discussion should be produced to show how the points relate to the standards/evidence requirements. Whatever recording method is selected, the assessor needs to ensure that the evidence resulting from the discussion is clearly referenced to the appropriate standards/evidence requirements. This is important to enable effective verification and is a way of formalising the process.
If handwritten notes are taken by the assessor it is good practice for the learner to authenticate them and confirm them as a true record of the conversation. If audio is used, it is important that the learning outcomes/assessment criteria are mapped to the recording – ideally with the time when the criteria was addressed via the discussion. For example, 1m 55 secs AC 3.1, 2m 43 secs AC 5.4 and 5.5.
The learner’s evidence and the assessor’s decision about the evidence must be available to all those involved with quality assurance. There is not a need to transcribe recordings but annotated time counters will allow the Quality Assurance team to pinpoint material more easily during the verification process. 
Common mistakes when conducting a professional discussion
Lack of preparation.
No clear link between the discussion and relevant standards.
Lack of prior agreement between assessor and learner about the format/content.
No specified time or dedicated space for the discussion.
Not referencing the discussion correctly.
Use of group discussion instead of required individual discussion.
Ineffective questioning and discussion techniques, such as:
· Asking too many questions at once.
· Asking a question and then the assessor answering it themselves.
· Always asking the same kind of question.
· Not giving the learner time to think and answer.
· Asking difficult questions too early in the conversation.
· Leading the learner.
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This record is for ongoing use throughout the assessment process. It is intended for the learner and assessor to detail agreed planning for assessment of skills and combined units.
	Qualification:
	
	Learner Name:
	

	Unit: 
	



	Date
Date the action is agreed
	Action
The activity to be carried out, resources needed, type of evidence or assessment, and links to units
	By When
Date by which action is to be completed
	Feedback and Review
Feedback on the outcome of the action and consideration of what is next.  Leads to new action agreed in next row

	
	

	
	

	
	
	
	

	
	

	
	



The actions, feedback and review outlined above have been agreed between the assessor and learner.

	Signature of learner:
	
	             Date:
	



	Signature of assessor:
	
	             Date:
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	Qualification:
	
	Learner Name:
	

	Unit: 
	



	Evidence
reference
or location
	Evidence title
	Links to other units
	Assessment Criteria

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	



I confirm that the evidence provided is a result of my own work.
	Signature of learner:
	
	             Date:
	



I confirm that the learner has demonstrated competence by satisfying all of the assessment criteria for this unit.

	Signature of assessor:
	
	             Date:
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The following documents contain essential information for Centres delivering ILM qualifications. They should be referred to in conjunction with this handbook. To download the documents and to find other useful documents, go to the ILM Website www.i-l-m.com.

ILM Customer Handbook contains all of the essential information you need to work with ILM, including your contract and our policies. Specifically, the document includes sections on:
Section A: Introducing ILM
Section B: How to become an ILM Approved Centre and Recognised Provider
Section C: Your contract with ILM
Section D: Policies and Guidance


Linking to this document from web pages
We regularly update the name of documents on our website, therefore in order to prevent broken links we recommend that you link to our web page that the document resides upon, rather than linking to the document itself.
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	ILM Customer Services 
General enquiries
Events enquiries
International enquiries
	E: customer@i-l-m.com

	Complaints and feedback
Complaints and feedback
	E: customer@i-l-m.com

	ILM Regulation and compliance
Reporting malpractice/maladministration
Reporting incidents of plagiarism
Lodging appeals
	E: ILMregulation@i-l-m.com

	

	








Every effort has been made to ensure that the information contained in this publication is true and correct at the time of going to press. However, ILM’s products and services are subject to continuous development and improvement and the right is reserved to change products and services from time to time. ILM cannot accept liability for loss or damage arising from the use of information in this publication.
If you have a complaint, or any suggestions for improvement about any of the services that we provide, please email: customer@i-l-m.com

About ILM
ILM is the UK’s leading specialist in leadership and management apprenticeships. Last year, we qualified over 14,000 management apprentices – seven times more than any other management body.
We believe that great leaders can come from anywhere. With the right support, anyone can grow and develop to make a real difference to their team and organisation. Which is why we help individuals from all levels to realise and apply their potential, so that the organisations they work for can reap the benefits.

City & Guilds Group
ILM is a City & Guilds Group Business. Together, we set the standard for professional and technical education and corporate learning and development around the world, helping people and organisations to develop their skills for personal and economic growth.

Copyright
Published by ILM. 
ILM is a City & Guilds Group Business. The City and Guilds of London Institute. Incorporated by Royal Charter. Founded in 1878. Registered Charity in England and Wales 312832 and in Scotland SCO39578. © The City and Guilds of London Institute.
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